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Why this topic?

First, | began exploring the Reading Clinic Model with Victor. We read...

Victor's Reading Level at beginning of project: L
Little Cat, Big Cat Reading Level: L

Learning Objective: Atthe end of this lesson, the student will be able to articulate
the purpose of a glossary and recall how specific words from the text’s glossary
helped him better comprehend a specific portion of the text.

Findings:
¥ How does the glossary help us?
- Victor's Answer:

“Helped understand that cats can be good pets”

Follow up question: What were those three words we read from the glossary at
) beginning?
Victor's Answer:
Victor remembered all 3 words for recall (alike, purr and pounce)
Victor did not remember when it talked about pounce- but he remembered the
definition
Remembered when the text used the word “purr” and could recall key details




Why this topic?

Next, due to my findings from Victor and I's first reading, we read...

Victor's Reading Level at beginning of project: L
Ships at Sea Reading Level: M

P ' Learning Objective (remained the same):At the end of this lesson, the student will
S be able to articulate the purpose of a glossary and recall how specific words from
the text’s glossary helped him better comprehend a specific portion of the text.

A Findings:
\ -k oA How does the glossary help us better understand parts of this text?
s | - “It helps me because it has the definition in the glossary and if you didn't
know what it meant before you can now know what it means.”
Follow up question: What were those three words we read from the glossary at
beginning and where are some places our knowledge of these three words helped

(; h i p S you better understand what the author was saying?
| Propeller- hovercraft
%ig ggxa - Containers- cargo ships- pointed to the word on the page

Runway- pointed to on page- runways are for taking off and landing



What Next?

There are two possible reasons for the discrepancy in outcomes of Victor’s
understanding of the glossary from our first reading to our second...

1. Thisisthe second time Victor and | explored the purpose of a glossary and how
to learn more about new vocab words from it

2. After our first reading together, | found out that Victor has an interest in ships,
specifically the Titanic. | wondered if Victor’s comprehension improved due to
his interest and prior knowledge of ships.

| decided to explore possibility #2



The question I explored...

Does a student’ prior knowledge on a
particular subject allow them to read
texts on that subject above their
designated reading level?




Backgroun

Benchmark Assessment

Recording Form Part Two: Comprehension Conversation

F&P TEXT LEVEL GRADIENT™

FOUNTAS & PINNELL LEVELS

Benchmark
System @
Levels A-N

GRADE-LEVEL GOALS

Kindergarten

MoreThanaPet - Level J

Begining with the fist prompt, have a onversation with the student.

Note the ey understandings the student exprsses. Usethe promptsto.
give you iformation about the students understanding. Scoefor evidence
ofallunderstandings expressed—with o without aprompt. Forscorng

details, see the ubricn the Assessment Guide. irle the number i the
score column tht reflects th level o understanding demenstrated.

Within the Text
There are twokinds f dos that helppeople. Some dogs help
fee beterand some dogs work. (May or may ot use
the tems therapy and sevice)
Dogs helppeope inmany diflrent ways.Therapy dogsche
peopleup. Trey vt people who are n hosptas and ursing
homes. Sevice dogs are ined o el e owners.They make
sure ther owners are sfe. They et thigs fr thir cwners.
Note any addionslunderandings

Beyond and About the Text

Dogs are smart. They seem to know how 1o behave to
make peope felbetter. They ae ood alesring how
1oheb people.

Dogs are importan o people. They are mare than just pets

d on F&P Reading Level

Recording Form Part One: Oral Reading fasmet
MoreThanaPet - Level J
Souc ol drmaton et

Recording Form Part One: Oral Reading
dogs go to 5
More Than aPet - Level J - Nonfiction
a special school where
Student
they are trained
Texcher
Placethe bk ontfthes et Read the st and mtrodoction.
ntroductan: Dogs can be more thanpets They Gan help peape
Therapy dogs help people fel etter, and service dogs
help people do things. Read o find outabout thse two.
kinds ofdogs and what they do.

to help their owners

Royal is a sewice dog

helps Lily, his owner.
and they help people in many ways. who ‘helps iy one
Venew dogs make good pets and can be guide dogs. | learned Ly needs help
thatthey can be trained to hep people who can't get things for

themsekes or who are sic.

Nt any advionsl undertandings:

Grade Two
because she can't see well.

Do you know anyone

ZErX-—=—IOTMTMOA®>

Royal came to live with Lily

when he was a puppy. who has a pet dog?

Grade Three
He and Lily were trained together. Maybe you have a dog
i you family

Part Three: Writing About Reading s/ Now, Royal and Lily
T ———————————
dotted line and give it to the child. Specify the amount of time for the student to !
o i st g, o At G e r o

Dogs are good pets.

Grade Four

are together all the time,

Benchmark Lily holds on to Royal's harmess
System @
Levels L-Z

Two Kinds of Dogs

Write about three ways dogs help people.
go with your writing.

at the mall or on the train.

Grade Five

Koyl Gl G 18 R Some dogs are more than pets.

for Lily to walk. Two kinds of dogs do special jobs.

Does that make peoole feel better

Bedtime for Nick - Level G

s s s e
! ] . Bt Tt [ [ om o [ [ [ |3 o o | o o]
For more information on Fountas & Pinnell Benchmark Assessments:

http://assets.pearsoncanadaschool.com/asset mgr/current/201626/BAS 3rdEdSample.pdf
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http://assets.pearsoncanadaschool.com/asset_mgr/current/201626/BAS_3rdEdSample.pdf

As Tompkins (2005) states...

THE READING PROCESS

Reading is a transactive process in which a reader negotiates meaning in order
to comprehend, or create an interpretation. During reading, the meaning does
not go from the page to the reader. Instead, reading involves a complex nego-
tiation between the text and the reader that is shaped by many factors: the

reader’s knowledge about the topic; the reader’s purpose for reading; the
language community the reader belongs to and how closely that language
matches the language used in the text; the reader’s culturally based expecta-
tions about reading; and the reader’s expectations about reading based on his
or her previous experiences (Weaver, 1994).

Sl e SRy e NS A RS S N R

Tompkins, 2005, pg. 107




According to the research...

According to Ken Goodman’s whole language approach (1986), “readers construct
meaning during reading. They use their prior learning and experience to make sense
of texts” p. 38

For readers to make meaning from what they are reading, their schema must be
activated (Tompkins, 2005).

Reading comprehension according to Shanahan (2010) is “bringing one’s capacities,
abilities, knowledge and experiences to bear on what he or she is reading. These
personal characteristics also may affect the comprehension process” (p. 5)



Oral Reading in Titanic vs. Balloon

Readings

Victor's Reading Level Now: M
Finding the Titanic Level: Q

Oral Reading Findings:
e Accuracy Rate: 96%

e Less overall errors- both
semantic and visual

e Split “shipwreck” into two
different words- recognized
both separately from prior
knowledge and was able to
make a connection to this
new context

e Substituted “never” for
‘even,” which semantically
made sense

FINDING THE

TITANIE

Victor's Reading Level Now: M
Up, Up and Away Level: Q

Oral Reading Findings:
e Accuracy Rate: 87%

e Made more substitutions
based on visual/graphic vues
o Attitude for altitude
o Experiment for
equipment
o  Promptly for propane
o Held for heated

Many of these words are very
specific to hot air balloons and not
in Victor’s schema




Runnings Records

CHAPTER ONE
August 25, 1985

Lo & 2 [
I went to the control center of our sh1p

“Have you seen anythmg yet? I asked
my team flookedz at the video screen.
Nothlng had appeared

We were searchlng for.the Titanic — the
most famous of all shlp‘wrecll<§ F The Titanic
was orice the largest shlp in the world It‘
had grand roorns It seemed like a ﬂoatmg
palace Some people even said the sh1p
was unsmkable /

But on 1ts rst voyage in Aprll 1912 the
thanzc hit Jan 1ceberg and sank It was
carrymg over two thousand people Many

of them died when the Shlp went down.

I watch as we lower Argo, our underwater camera sled.

Modern ?alloons S A e

October 10 1960 was the of(g\cra} _'b;rth dat C
%e modern hot—alr baﬂoon/ Ac company m Neb
lau.n‘cﬁed a h).loon made of verxt mgh n lon The
air in the balloon was hegted by a burn cFfueled by
p@g)gane gas. ﬁe burnef sat in a wicker basket under
th/ balloon This propane-fue‘rd baﬂgn coﬂd reach
r for hours.
a hlgh eand sta}.r/m ‘the air fo
Tpda‘\?s ba\l‘lbgn/are prétty much uncl}f;ﬁed
ta, 4
githoug some, alloon makers now use ta
fabrr/c that’s e\\//'en toggh)er/thaﬁ/nyﬁn Theé ey al also coat
balloons with a spray that can s stand up to viery h.lgh .

es; The baske are sull made "of wic er, an
n{ Dbasic p@dpa‘ﬁe tanks

JY‘ i

tempel’a
the eq men msrde iss

an bumers




Connection to Research

In astudyin 2011, Priebe, Keenan & Miller discovered that prior knowledge does infact affect word
identification skills in poor readers*. Poor readers with prior knowledge made fewer errors than poor
readers without prior knowledge.

They discovered that prior knowledge of the topic allowed poor readers* to make less errors that were
simply graphically similar. In contrast, poor readers without prior knowledge relied more on visual cues to
help determine the meaning of unknown words in the text.

According to Priebe, Keenan & Miller (2011), prior knowledge appears to serve a compensatory function
for poor readers, allowing them to utilize the additional semantic information to help determine the words

identity” p. 10.

A possible mechanism underlying prior knowledge facilitation in constraint satisfaction is
that it may allow poor readers to gain new decoding skills. For instance, having knowledge

that allows one to anticipate the word climbed in “Jack and Jill clzmbed [ up...” permits the

Bllonologlcal representatlon of climbed to get activated more qulckly than it would from the
orthography alone since the mapping involves the relatlvely low frequency silent 5. Having




Comprehension in Titanic vs. Balloon Readings

Victor's Reading Level Now: M
Finding the Titanic Level: Q

Comprehension Findings:

Victor recalled significantly more
details without looking back
through the text such as the date
the Titanic hit the iceberg and
how large it was in comparison to
a Megladon shark

Victor made references to his
personal life and prior experience
watching YouTube videos about
the Titanic in his free time,
sharing various insights such as
the speed the Titanic hit the
iceberg and the implications of
that

FINDING THE

TITANIE

uuuuuuuuuuuuuuu

Victor's Reading Level Now: M
Up, Up and Away Level: Q

Comprehension Findings:

Victor was only able to recall
a few new things he learned
and often reached for the text
to try and jog his memory
Victor often reread a passage
instead of recalling a fact
from memory

He did remember that they
called it the hydrogen
balloon- possibly because |
provided him with
background on what
hydrogen was when he
struggled to decode it




Connection to Research

Knowledge of a content domain is a powerful determinant of the amount and quality of information
recalled, powerful enough for poor readers to compensate for their generally low reading ability” (Recht,

D, R. & Leslie, L., 1988, p. 19)
e Victor was able to compensate for the fact that the Titanic text was above his reading level due to his

prior knowledge of the subject

It shows that the ability to comprehend a text is based on so much more than decoding because as Recht
and Leslie discovered in their study, high level readers with low knowledge of the content area were no

more capable of recall and summarization than students at a low reading level and low knowledge of the
content (Recht, D, R. & Leslie, L., 1988, p. 19)

Greater knowledge of the content area (no matter the reading level) results in more recall, better recall of
important ideas, and incorporation of those importanti ideas into summary



Why is any of this important? Text selection

is so important
in the result of

Implications ,
. | a student’s

The results suggest that children should not be expected to comprehend ding | |

material where the major concepts contained therein are unknown, even when reading level.

the concepts are explicitly defined in the text. Results of this study also have Essentially,
some implications for use of informal reading inventories. Informal reading
inventories are administered without attention to variables such as the child’s

Victor could be

interest in the material or level of prior knowledge of the topic. Since only one | (=LLellgefelanaie
or two passages are read at each level, the instructional reading level could be different levels
over- or underestimated depending on the child’s level of knowledge of the ding t
topics read. It would be interesting to determine the range of instructional according to
levels obtainable when a child reads familiar versus unfamiliar material as two different
wt;zulated by fr::;\ssociation or prequestioning techniques. Future research types of texts.
should address this issue.

(Taft and Leslie, 1985. P. 177)
O



Larger Classroom Implications

In the classroom, it is important that students read a variety of different texts, and are
able to choose books to read that they are interested in. -Shanahan (2012)-
Recommendation 5

When introducing books on unfamiliar topics in the classroom, help activate students
schema and prior knowledge by providing them with context and relevant vocabulary
before beginning to read in order to set up all students to success. As Tompkins
(2005) states, “when students are preparing to read a book on an unfamiliar topic, they
need to build background knowledge” (p. 111)

When choosing class instructional texts, make home-school connections. As Moll et.al.
(1992) states, “funds of knowledge can be used to help improve student academic

development” (p. 137).
O
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